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Abstract 
Aim of this study was to determine the opinions of teachers and parents about the applicability of online teacher-parent meetings. 
Two different online teacher-parent meetings were conducted during this study. Two meetings were conducted using an online 
conference environment that supported visual and vocal attendance for two different participant groups. It was found that 
teachers thought online teacher-parent meetings have advantages for both schools and parents, because of the flexibility of place 
and time. It was determined that parents thought positively about online teacher-parent meetings and were enthusiastic about 
these applications. 
© 2010 Published by Elsevier Ltd. 
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1. Introduction 
Education is one of the most important factors determining the destiny of a nation. Individuals may receive 
education in official or private educational institutions in order to achieve an accredited level of education. Schools 
have the greatest responsibility in training individuals. In addition, the family environment, in which education is 
started for the first time is also very important for children’s education. School education cannot be thought as 
different from that within the family (Lunts, 2003). However, the desired objectives in education can be achieved by 
encouraging the family to participate in the educational process through methods such as teacher-parent meetings, 
parent-teacher interviews etc.  Participation of family is considerably important this respect, and it is thought family 
participation in education benefits academic success. According to Lunts (2003) school and families share same 
responsibility, they educate children and prepare them for their adulthood. Because of that reason they are not 
seperated from each other. Both they care about children’s academic achievement which affects children’s success 
in the future.  According to Hill & Taylor (2004) parental involvement is associated with early school success as 
academic and language skills and social competence.  Various studies reveal that participation of family increases 
academic achievement (Grolnick & Slowiaczek, 1994; KaysÕlÕ, 2008; Callahan, Rademacher & Hildreth, 1998; 
Portes, Zady & Dunham, 1998).  
Although family participation in the education process is so important to the success of students, there is 
insufficient family participation in many schools. According to Jonson (1999), communicating with parents is a 
 
* Corresponding author. Tel.: +90-462-377-7187; fax: +90-462-248-7344. 
E-mail address: hasankaral@ktu.edu.tr 
Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
Rohaty Majzub and Saayah Abu / Procedia Social and Behavioral Sciences 9 (2010) 788–794 789
crucial part of a teacher's job. Various researchers seem to agree that parents are supportive and engaged in their 
child's schooling when two-way communication with teachers is established (Lunts, 2003; as cited Bauch, 1989; 
Taylor, 1999). 
Parental involvement includes participating in Parent Teacher Association (PTA) meetings, parent-teacher 
conferences, attending school functions, fundraising as a classroom resource, volunteering and attendance at school 
events (Onikama, Hammond & Koki, 1998; Klein-Becker, 1999). Insufficiencies in family participation may be due 
to many different reasons, including limited time and intensive work commitments. New approaches can be used in 
order to address these problems. 
Digitalization and information processing technologies, especially the rapid development of the internet are 
producing many in our daily lives and have also brought important changes in the field of education. Changing 
circumstances over time and differentiating needs made it necessary to change conventional education methods and 
introduced many radical changes in the educational process. One of the greatest innovations in this field is distance 
education and its techniques. According to Moore and Thompson (1990), in its basic terms, distance education 
describes educational activities in which students and instructors are in different places geographically. The internet 
provides opportunities for distance education to be carried out in many different forms. Different software and 
hardware are used in synchronous or asynchronous education methods. The present study used videoconference 
technique, which is a distance education technique.  
Because of intensive workload and time pressure caused by modern life, it is difficult for people to be in a 
specific place and time in order to receive education.  Videoconferencing allows an administrator and participants to 
come together from within their own environments at a convenient time, and to carry out information exchange in 
an interactive way. This method prevents loss of time as well as providing economic savings.   
In various studies, some of the most important reasons behind parents’ not attending conventional meetings were 
identified as time limitation and intensive work (Dell, 2009; Otto, 2003; Delaney, Jacob, Iedema, Winters & Barton, 
2004; KaysÕlÕ, 2008; Kaufman & Brock, 1998; Langille, Allen & Sargeant, 1998; Lunts, 2003).  This raises the 
question of whether videoconferencing techniques are an appropriate alternative means for parents to attend teacher-
parent meetings. Studies indicate that information exchange carried out by means of videoconferencing was as 
effective as face-to-face meetings by the participants (Langille, Allen & Sargeant, 1998). The purpose of this study 
is to raise awareness among teachers and parents about online teacher-parent meetings and to determine the opinions 
of teachers and parents about the applicability of online teacher-parent meetings. 
2. Method 
2.1. Research Design 
The study was designed on survey research model as a qualitative approach. The survey research model aims to 
collect data to determine the specific characteristics of a group (Büyüköztürk, Çakmak, Akgün, Karadeniz and 
Demirel, 2010). 
 
2.2. Participants 
 
The technique of purposeful sampling (Coyne, 1997) was chosen to select the participants by the researchers. There 
are two different participant groups in the study. The first group consists of two teachers (a Turkish teacher and a 
mathematics teacher) from an elementary school in the city centre of Trabzon Province in Turkey and 8 parents 
whose children attend the school. The second group consists of two teachers (one an information technologies 
teacher, the other is class teacher), working in an elementary school in the Akçaabat district of Trabzon Province 
and 7 parents whose children attend the school. The study limited the number of participants in online teacher-parent 
activities in order to examine teachers and parent experiences in detail. 
 
2.3. Instrument 
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This implementings was conducted entirely within an online environment as video conference. The conference was 
conducted as an online group interview. The online interviews can be carried out synchronously (Griffiths, 2010). 
To determine opinions of teachers and parents about online teacher-parent meetings, a semi-structured interview 
form including 4 open ended questions was developed by researchers. It was used while online group interviews in 
the implementing.. Besides, the records of the online parent meetings conducted in this study watched again and 
again by researchers to obtain data.  
 
2.4. Procedures 
 
Prior to the study, the participating schools were selected. Researchers went to the candidate schools, interviewed 
teachers, and tired to organize online teacher-parent meetings. Printed brochures were prepared in order to inform 
teachers and parents about the online system through which meetings would be facilitated. Trial applications were 
made with teachers before the actual study. Following the online teacher-parent meetings, the researchers received 
the opinions of teachers and parents in an online environment.  
In the study used the Adobe Connect online conference environment. Within this environment, teachers and parents 
can ask questions of the administrator whenever they wish, and all participants have mutual visual contact. It is 
possible for participants to ask questions in vocal, visual or written forms. The participant with the role of session 
manager in the online environment can share various files, records, documents and the screen with participants 
synchronously. It is thought that all of these features will effectively support synchronous cooperation between 
groups, information sharing and communication, and increase the interactivity of communication. Sessions can be 
recorded as video and past meetings can therefore be replayed. The features of the related online conference 
software are important in the context of effective implementation of online teacher-parent meetings. 
 
2.5. Data Analysis 
 
Data obtained from the current study was analyzed by researchers using the content analysis approach (Cohen, 
Manion & Morrison, 2007) to determine teachers’ and parents’ views on online parent meetings.  After transcribing 
the records of the online parent meetings to text,  the data of the study were read several times. And then the data 
were interpreted by researchers.  
 
3. Findings 
 
3.1. Findings of the First Teacher-Parent Meeting 
 
The first meeting concerned an elementary school with students of high socio-economic backgrounds. Most of 
the parents of these students are academics. The meeting was carried out with eight parents and two teachers, of 
which one was a mathematics teacher and the other was a Turkish teacher. One day before the meeting, a training 
session was arranged with the teachers in order to address any technical issues. The teachers were introduced to the 
system, acquainted with its features, and had an opportunity to ask questions. No problems were encountered during 
this training session. 
The participating teachers wanted to participate in the meeting as listeners; they did not volunteer to manage the 
session, and related this to their self-perception of lacking sufficient computer skills. As a result of this, the 
researchers assumed the role of session manager.  
During teacher-parent meeting, many problems were encountered related to internet infrastructure; the internet 
connection of one of the two teachers participating was particularly problematic (T2). Other participants had a lot of 
difficulty in understanding what this teacher said. Following these connection problems, the teacher opted to give 
text rather than spoken answers to questions, in order to reduce disruption to the meeting. The teacher subsequently 
experienced a further computer problem and had to withdraw from the meeting, which continued with one teacher 
(T1). In addition to the teacher experiencing problems, the internet infrastructure of some of the participating parents 
was also problematic. Some parents had to leave the environment frequently and log in again because of cuts in their 
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internet connections. No visual meeting was performed in this scope. Dialogues were carried out audially. Data 
obtained from this teacher-parent meeting carried out with the participation of parents of 7th grade elementary 
school students were examined under three different categories. 
 
3.1.1. Internet Infrastructure Problems   
 
Severe connectivity problems were encountered during the meeting, including distortion or loss of audio and 
intermittent internet connection. Speech was sometimes distorted, which caused communication problems. The 
dialogues repeated by the participants during this period included: “…Voice is intermittent, it is not understood.”, 
“…Could you please repeat it again? It was not heard.”,  “…Do you hear my voice? Could you hear my voice? ”,  
“…Very few of your words are heard.”. 
 
3.1.2. Dialogues Related to Use of System   
 
In order to familiarize parents with the system, they were given illustrated brochures explaining how to log into 
and use the system before the meeting. Nevertheless, it was observed that parents had a lot of difficulty in using the 
system. . In particular, almost all of the parents taking the floor required explanation of how to speak one by one. 
Parents who had the floor at that time had difficulty in understanding. This situation meant the parent having the 
floor could not start talking and thus it resulted in long silences. 
 
3.1.3. Technical Problems and Difficulties Resulting from Virtual Environment 
 
Some users experienced hardware problems. For example, some participants had problematic microphones, 
resulting in problems transmitting their voices. In addition, computer belonging to teacher T2 was locked up. As a 
result, T2 had to leave the meeting completely. Additional delays occurred in voice transmission during the meeting, 
and these delays caused failure in communication and confusion over the answers given to questions. 
The fact that the meeting was not carried out via conventional methods, such as face-to-face meeting, meant that 
participants had some difficulty understanding to whom they were talking. Participants asked such questions as 
“Whom am I speaking to right now?” and tired to understand which teacher they were talking to.  
It  was  observed  that  parents  abstained  from  talking,  and  thus  preferred  mostly  to  participate  by  typing.   Only  a  
limited number of parents, always the same persons, participated vocally. Other parents preferred to participate by 
writing or watching.. 
 
3.2. Findings of the Second Online Teacher-Parent Meeting 
 
In contrast to the first session, the second online teacher-parent meeting was carried out in an elementary school 
in  which  parents  were  from lower  socio-economic  backgrounds.  One of  the  5th  grade  classes  was  chosen for  the  
meeting.  It was known that the class teacher is very well-liked by parents, very successful and participative. The 
class teacher and a computer teacher giving courses in the related class volunteered for the meeting. Before the 
meeting, an interview was held with the class teacher in order to obtain some information about the parents. The 
date and time for the meeting were determined. The class teacher chose parents who can attend the meeting 
according to several criteria. Participation was limited to parents who have computer and internet connection in their 
houses. The class teacher informed those parents who could attend about the meeting and sent them printed 
materials related to the use of the system. The materials contained text and pictures prepared by the researchers. 
Before the online teacher-parent meeting, the researchers carried out a trial meeting about system in order to 
inform the participants of how to use the system. During this trial application, it was observed that teachers did not 
have problems in voice and image sharing and easily learned to use the system. Since the computer teacher was able 
to use the system very easily, he/she participated managing the system in the role of chairperson. The researchers 
participated in the meeting as observers. The teacher and the seven parents had the opportunity to discuss agenda 
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items in detail  in visual media. Then, each parent talked independently with the course teacher about issues related 
to their child. During some parts of the meeting, the researchers and two teachers participated synchronously in the 
system, vocally and visually. After the meeting, the researchers asked parents what they thought about the system.   
It was observed during the meeting that both teachers and parents were eager and exited to participate. Contrary to 
the first online meeting, fewer technical problems occurred in the second meeting. For this reason, the data obtained 
was not examined under different categories. Throughout the meeting, it was observed that participants did not 
experience any problems related to internet connections. Parents and teachers did not have any difficulty logging 
into the system. The only problem observed was that each parent taking the floor hesitated about whether his/her 
voice transmitted to other participants and felt the need to ask a question about this: “…do you hear my voice?” 
[P12] “…there is no problem with voice,  is there? I guess you hear my voice.” [P9] 
 
3.3. Opinions of Teachers and Parents about Online Teacher-Parent Meeting 
 
In the final parts of the teacher-parent meetings, researchers asked questions of the participants to determine their 
opinions about online teacher-parent meetings. Having experienced the system, participants answered the questions 
sincerely. 
Participating parents approached the online teacher-parent meetings with interest. They stated that such meetings 
were beneficial and considerably functional. Most of the teacher participants emphasized that few people 
participated in conventional teacher-parent meetings held at the school; however, if teacher-parent meetings are 
conducted online, more parents are expected to participate in meetings. Parents stated that they cannot participate in 
conventional teacher-parent meetings because of work hours and time limitations; however, they are able to 
participate in online teacher-parent meetings to be held in evening hours and this may be very beneficial. 
Participants raised the following issues: 
 
“…I really like this system, it is very useful. It will be very beneficial for us to reach more and more parents.”  
[T3] 
 “…My spouse and I are teachers. Meetings sometimes coincide with our teacher-parent meetings or work hours. 
We cannot attend. We sometimes get information from the teacher of our children via interviews. If such an 
application continues and we all connect inform home during evening hours, parent participation and sharing of 
information will increase. Such an application will be beneficial for our children and us. I like this kind of 
application; I think it is really beneficial.” [P9] 
 “…Since we work, we cannot even attend most of the teacher-parent meetings. However, if meetings are carried 
out in this way in a virtual environment every other week or each month, we will have the opportunity to participate. 
We can follow academic progress our child. Otherwise, we cannot deal with school, since we work. We cannot 
spare time for our child. If meetings are conducted this way, we will really appreciate it. I think that we can learn 
academic progress of  our child and work together with teachers. I request you to continue meetings in this way.” 
[P13] 
 
Teachers participating in the study expressed positive views about the applicability of online teacher-parent 
meetings. However, their opinions of online teacher-parent meetings also differ: One of participant teachers 
expressed that he/she preferred conventional teacher-parent meetings, as presented below:  
 
“…Such meetings are good for parents since they are carried out during the evening. However, I prefer face-to-
face meetings. We want parents to come to school and see their children’s classes and sit down in their children’s 
chairs. In fact, online meetings can also be beneficial, yet my preference is in this direction.” [T1]  
“…Working parents cannot come to meetings. I cannot attend meetings at my child’s school, as meetings are held 
during work hours. Such an application is very advantageous in this respect. Time limitation is no longer a problem 
in this application. In addition, in my opinion, the fact that there is opportunity for visual and vocal participation 
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makes the online system as effective as a normal meeting environment. I think such meetings are very advantageous 
for both teachers and parents. ” [T4] 
 
Parents and teachers made some suggestions related to online teacher-parent meetings: a seminar should be given 
to parents about using online systems before participating in an online meeting; administrators should also 
participate in the meetings and all participants should take their parts visually in the system. Some views expressed 
by the participants are as follows:  
 
“… I think after giving a short seminar to parents about the use of the system, a very good teacher-parent 
meeting can be achieved in a virtual environment.” [T3] 
“…A few parents want to participate visually. I think that not only administrators but also users should 
participate in the system visually.” [P1] 
  “…It will be very beneficial to give parents a seminar on the system for half an hour in a physical environment, 
at least in the beginning.” [T4] 
“…I wish one of the administrators could have attended this activity. Do they know anything about the activity, or 
did they not want to participate? However, if they had participated, very different subjects could have been 
discussed. If these meetings are to continue, my wish and suggestion will be that one person from the administrators 
should participate in the meeting.” [P5] 
 
4. Conclusion and Suggestions 
 
The first meeting was not as productive as the second one, mostly due to problems of internet infrastructure. 
Another reason is that participating teachers were indifferent and most of the parents were academicians. It is 
thought that,  as some of the parents from the first school are faculty members, they are acquainted with scientific 
studies and less interest than parents in the school where the second application was carried out.  
Parents and teachers found online teacher-parent meetings beneficial, since they are held out of working hours 
and also eliminate time-place dependence. They thought that this method can be productive unless technical 
problems occur. Despite this, teachers in the school where the first application was carried out  were reluctant to 
participate; they reacted by saying: “Are we also going to work in the evenings?”. The reason behind this may be 
teachers’ high level of burnout. Although five teachers agreed to participate in the first online meeting, only two 
teachers from that school actually participated in the study. Contrary to this school, teachers at the second school 
volunteered to participate, and appeared very willing and excited about the study. In particular, the class teacher 
talked with parents and encouraged them to participate in the meeting. The other teacher participating in the 
meeting, whose specialism was communication technologies, approached the study with interest and volunteered to 
manage the online teacher-parent meeting. The reasons behind the success of this second meeting are as follows: no 
technical problem occurred; the class teacher was well liked and was idealist; and the computer teacher was 
interested, willing and had a voluntary approach.  
The flexibility provided by online teacher-parent meetings plays an important role in teachers and parents 
approaching such meetings with strong interest. Teachers and parents stated that such meetings can provide many 
advantages, since these meetings ensure time and place flexibility. It was understood that an important number of 
the parents and teachers participating in the study did not have enough knowledge about the subject of online 
meetings. In addition, it was observed that they identified online teacher-parent meeting applications as an original 
idea. It can be said that online teacher-parent meetings can be very beneficial for both parents and teachers. In 
addition, it is thought that such meetings will be very effective if they are applied in schools where teachers and 
parents are willing to engage, and where potential technical problems are minimized. 
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